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Program Assessment Definition
An on-going process designed to monitor and improve student 
learning. Faculty: a) develop explicit statements of what students 
should learn (i.e., student learning outcomes); b) verify that the 
program is designed to foster this learning (alignment); c) collect 
data/evidence that indicate student attainment (assessment 
results); d) use these data to improve student learning
(close the loop). (Allen, M., 2008)
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Excellent, 47
Good, 39
Trying, 36
Minimum, 42 20% (47 out of 
238) of the UH Mānoa
programs demonstrated 
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• Actions are clearly aligned 
with results.
• Careful deliberation of 
reasons behind actions.
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reasonable.
• Some clues that actions are 
based on assessment results.
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Implications for the field of evaluation?
How can we show case our clients to 
build community of practice? 
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